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PREFACE

Academy of Educational Planning and Management (AEPAM) has been
entrusted the task of monitormg and generating information about educational programs
and projects of Ministry of Education. Accordingly the AEPAM initiated a longitudinal
study on access and equity in basic education. First study was conducted under NEMIS
project in 2002.04 and second in 2004-05. This report pertains to the third study in the
series focusing on major factors directly relating 1o the access and equity as perceived
in Education Sector Reforms (ESR) and effects of inferventions from time to ime.

Present government is implementing Education Sector Reforms {ESR) action
plan with emphasts on universalization of primary education, lueracy and improving
quality of education alengwith addressing acoess and equity. This study investigated the
extent of availability of access to primary education, reasons of repetition, diopout and
other related issues of access and equity in basic education, which lead to the
assessment the implementation of Education Sector Reforms. The study covered eight
districts of Pakistan, and the findings reflect general picture of the enfire country. It
hoped that this information would help the educational planners, managers and decision
makers.

| would like to express my gratitude to Khawaja Sabir Hussain
Deputy Director (Reseasch) AEPAM for managing, analyzing and reporting the study. |
am thankful to the data collection team including Mr, Tahir Taj, Mr. Akhtar Tatla,
Mr. Muhammad Sohail Ajmal, Mr. Mubammad Sisb, Research Assistants, and
‘Mr. Muhammad Akram, Muhammad Sial, Stenographers. | also appreciate the services
of M. Tkhtisar Ali, Programmer for providing assisiance in daw analysis.

Dr. Pervez Aslam Shami
{lzaz-e-Fuzeeiat)

Director General
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Executive Summary

The longiudinal siudy was designed 1w investigate the sccess and equity in
basic education in Pakistan. The major task for conducting of this study was 1o select
sample districts, which should be true represeatative at national level For selection of
the districts, enteria were developtd. Human Development Indicators {HD1) such as
literacy rotio, enrollment, immunation mtio, infant survivid o, real GDP per capita,
educational attainment index, health index and income index. On the basis ol these¢
indicators, eipht disiricts (two from each provines; one with the hiphest HID indicators
and one with the Towest) were selected ns sample of the study. Sample distnbution is
given below:

ik Head Teacher {
5-Ne Drsirict Rarents | ooschey | Mate | Femae
T Hyderabad 104 i1 4 5
& Mirpur Khas a9 12 b 5]
3 Haripur 119 12 6 i
4, Kaohat a8 11 4 Y
5. | Jchlum s | 12 5 6
6 | Narowal 106 12 5 T
7. | Quetta i i2 [ fh
B | Ziamat 106 12 8 3
Total 847 kin 44 51

The major findings of the study are prosented bolow:

Access to primary achool was determined by ssssssing the extent of
availability of primary school for boys and girls. In all the eight districts of sample,
B4 children hand necess 1o schooling whereas 16% children were oot of school and hud
nod access fo school facility at primary level, Overall 87%% bows and 80% girls had
access W primary schools. In the region wise perspective the highest percentage of 37%
children in Mirpur Khas were found out of school followed by Narowal (22%), Kohat
{19%) Ziarat 17% and Jehlum (16%). As far as equty (equal chances of enrolling boys
i pirls in schools) was concerned, it was found that there were some districts where
mure boys had been emolled m schooly as compared to oirls, e, Hydersbad, Mirpur
Khas, Kohat, Jehlum, Narowal, snd Ziarst. Daty revenls that, m Ziorat 87% bovs and
78% girls had been enrolled in schools. In Mirpur Khas 70% boys had been enrolled as
compared to 57% girls. 94% boys und oaly 72% girls in Kohat had been enrolled in
schools and Jehlum had %1% boys and 72% girls in schools.

There seemed 1o be many reasons for not enmolling children 10 the schools.
Some of the main reasons were; for 74% parents, children were not interested n getting
education; for 73%, parents education was too expensive; for T0% long distance from
home 10 school was hindrance; for §9% respondents, children provided help at home;
for 67% earming for family; for 66% parents it was non-availability of school; for 64%



respondents, there were not opportunities for further education and harsh behavior of
the teachers were reasons of not enrolling children in schools. 61% parent thought that,
tenchers’ ubsenteeism and child sickness were hindrance for not enrolling children in
schools.

Reasons offered by the teachers for not enrolling children in the schools
included as; for 72% teachers non-availability of schools was an mportant fuctor for
not enrolling children in the schools. According to 68% teachers, the children had 1o
help their parents and had no farther opportunity to obtain education, so they could not
be enrolled in the schools; other mujor hindrances for not enrolling the children in
schools included: teacher's discouraging behavior, long distance of school from home,
non-availability of physical facilities and security problems of children etc.

The equity can be assessed by examining avatlobility of equal aumbers of
qualified teachers in both boys and grls institutions and by distance to school from
home, Data ahout distance from home 1o school: It was found that 95% public and 91%
private student had to travel 1-3 km daily 10 reach their schools. It was poted rhat 3%
public and 5% private students travelled daily more thay 36 Km for their schools
Majority of children walked to school. It was found that 89°% parents had to spend B
500/~ pet month in the public schools as compared to 81% in private school On the
contrary 10% parcnts in privale school and 5% in public chools speat more then
Ry 20004 per month. On the aversge co-educatioml institution and girls schools had
move physical facilines than boys in both rural and urban areas. Morcover, urban girls
schonls had more physical lacilitics than roral girls schools. It was found that 94% girls
schools had drnking water as compared to 88% boys schools in urban area, Whersas
{84 girls and boys schools in urban arcy had cleciricity. It was interesting to note thad
1 00% girls schoals had boundary wall and Main gate hut [00% boys schuol had main
gate only in urban arca, As far as rural area was concerned, the datn indicates that 83%
girls schools had drinking water and 67% had clectricily whereas 69% boys school had
same [acilities in mral area. 87% giris schools had boundary wall as compared o 85%
boys schools in rural area. Tt was noted that 92% pgirls schools had man gate as
compared 1o §5% hovs schools in rural avea.

As far as teachers academic and professional qualification was concerned, it
was found that 15% male teachers were matriculate i urhan boys schools as compared
to 13%; fermale teachers in girls schools. 16% female and 7% male teachers were found
with intermediate level education in boys and girls schools. 32% female teachers had
gradustion as compared 1o 34% male teachers. It was noted that 13% male teachers and
19% femmnle teachers were master degree holders in urban area. Only 30% female
teachers and 24% male teachers were matriculate in rural area. 29% male and 10%
female teachers were intermediate, and 43% female snd 29% male teachers had
bachelor degree. Similarly 18% male and 15% female teachers were found with master
degree. Data about professional qualification reveals that in urban ares 45% female
teachers and 41% male teachers had PTC certificate, 38% male teachers and only 28%
female teachers had C.T qualification. 19% male and 16% female teachers had B.Ed
degrees. On the contrary 27% male teachers and 33% female teachers had M.Ed degree



in bays and girls schools respectively. However, i rural area 6% male teachers had
PTC as compared to 9% female teachers: 41% male and 21% female teachers were

C.T; 18% male and 46 female teachers had B.Ed. depree, There were 35% male and
259 femuale teachers in murl area master degree holders.

Repetinon 15 a. very imporani concern for policy makers. The parents were
requested 1o explain reasons of repetition in a class. There were many reasons of
repeating a class offered by parents; 84% parents said that lack of guidance at home
was very important reason for repeating a class; for 80% parents, lack of students’
_ interest was a reason for repeating a class; 76% parents said that students” ahsentesism
and child sickness was important reasons of repetition; 72% parents thought thal
students” weakness in smdy was important reason of repeating a class; for 69% parents,
difficult syllabus was an important reason for children 1o repest a class and 68% parents
considered less quabiied teachers a5 a reason for their children o repest a class: 67%
parcois thought leaschers’ sbsentecism from schoul was po smporisnl reason of
repaliiom.

Teachers wre the best evaluators of students achievements. They described
their opimon sbout why students repest a class. Their responses dre reporied as:
Accordmg 1o 83% teachers’ students repeat a class due to lack of guidance a1 home:
B0 1eachers considersd child weakness and lack of srudents” intzrest in sady as major
reasons of repeating s class; T3% teachers considered studenis ahsentecism an
important reason for repeating a class: 61% nomaavailubiliy of teochers as major
reasons for repeating & class. 60% wachers thooghl lack of qualifcd wachers; 54%
weachers thought difficult syllabus as an important cause for repetition. ‘Teachers also
presented their views about sudents’ absenteeism from the schools; 82% lack of
ﬂudmmanhmmmmmnthcmrufm:mm 73% teachers tnid that
parent’s discouraging attitude, 70% teachers thought that lack of student mnterest in
studics und sickness of child wete important reasons of students’ absenteesm; 61%
teachers considered difficult syllabus and non-avallability of teachers a5 important
factor as o reasop for students” absenteetsm, G0% teachers considered that fimancial
support to family was sn important factor of absenteeism.

The reasons of high drop out rate were investigated from parcnts, teachers and
administrators. It was found that lack of guidance and (oo cxpensive education were
very important reasons of high drop out mte; 77% parents thoughn lack of interest of
parenls was main réason of leaving school; 72% parents thought that the expensive
education as & reason of leaving the schoal; 70% of parents considered the repeated
failures in achool were sn important factor for children to leave the school; 68% paremts
thought helping at home 35 sn important reason of school leaving for children
Similarly 63% parents thought thet their lamily siee was large and lack of good leacher
as important reason of leaving the school; 61% people reported that security problem
was an important reason of leaving the school.



Tenchers also described reasons of leaving school during the academic
session. T8% teachers took lack of interest of parents as important reason of leaving the
school; 72% teachers considered lurge family size of children as an important reason
for students 10 leave the school; 31% teachers had the opinion that expensive education
was an important reason for children to leave the schiool; for 50% teachers, it was
unwillingness of children an important reason of leaving the school.

Conelusions: On the hasis of findings, following conclusions were drawn about agcess
to primary schools: In all the sight districts incloded in the sample, 84% children had
access o prmary schools and 16% had no school facility in year 2005-06. It was
further conchuded that majority of small chuldren had 1o travel 1-3km (o reach their
school and majority of the children walked to school. Majority of boys and guls could
not be enrulled in the schools because of ¢hildren (boys and girls) had W provide help
2l home: schools were not available: schools were at long distances from the childron’s
residence: children were not (nterested in studies; there was no opportanity for further
education; leachers harsh behaviour, no physical facilities; expensive education;
children’s sickness.

il d girls w , the conclusion drawn were: The
equity can he asscssed by examining numbers of schools, qualified reachers m both
bove and girls schools and avatlability of physical facilities. 1t was found thul on the
average co-education institutions of rural and urban areas had more physical facilities
as compared o boys and girls schools. It was also found that urban girls schools had
more physical facilities than rural schools.

Reasons of repetition. dropoent and completion rates were: There was no guidance
available al home, overall Tack of micrest of student in studies, students” abscoteeism,
children’s sickness, difficult syllabus, less qualificd teachers, Teachers absentecism, and
physical punishment. Teachers' narrated different reasons of children’s absentecism.
These included: &) Lack of pwidance at home, lack of interest of students m studics.
different syllabus, providing help al home, non-availability of qualified teachers. b)
Parents and teachers also discussed different reasons of school leaving such as: Lack of
iiterest of parcofs, sxpensive educativn, providing help at home. teachers harsh
behaviour and non-availability of teachers, lack of intorest in studies, non-availabiliry
ol physical facilitics especially, toilets m girls schools, large family size and no security
for girls. ¢) On the contrary there were muny reasons for sending children to schools
such as: Education might secure the future of the children, the children might help the
family in gencral and parents in particular, in old age cducation creates general
awarencss and may secure their futare, girls may prove bemter mathers and bring up
therr chaldren i a better way.

Recommendations: 1t was recommended that more primary schools are to be
established for reducing distance from home to school for small children particularly in
rural areas. Moreover, maximum physical faciliies may be provided; W was
recommended that measures should be taken to reduce gender disparity in district
Hyderabad, Mirpur Khas, Kohat, Jehlum, Narowal and Ziarat, syllabus may be revised



and developed accordmg to the mental level and requirements of the students, so that

My fake mierest i Sudics; tmained/Qualificd IGachcry may 06 appoimcd WOKIEYer

neaded. The training should include the dealing with small children with decent and
encouraging behaviors, it wos also recommended that study needs 1o be undertaken
regularly on annual hasis or afier two vears, so that policy measures can be tken for
providing educationn] facilities in the country.
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Chapter 1
1.1 Introduction

This was third study under NEMIS project conducted to assess the extent of
availability of prnmary education faciliies for boys and girls and equity . basic
cducation. The first study was conducted in 2003-04 in fourteen districts including
AJK. FATA and FANA in which reasons of drop out rate were explored, Second study
was also conducied m the same districts, For the present study efforts have been made
to analyze and review all national education policies, plans, strategies which were
designed for providing education in the country. The study investigated all factors
which have direct influence i providing basic education so that reader would be able to
wet crux of the situation. Therefore, a lot of information is available mn tus study for
policy makers, planners and education managers for decision-making in designing
future strategies.

The study was divided into five chapters. The first chapter comprises of
inroduction of report, with the objectives of the study, significance of study, limitations
and delimitations of the study, whercas the second chapter explains review of literature
In the third chapter, methodology has been explaimed and fourth chapler consists of data
analysis and interpretation. The last chapter describes findings, conclusions and
recommendations for policy formulation.

.2 Education for All (EFA) perspective

Discussing the significance of education, Bhatin (1985) cited thar Aristatle
viewed as “educated men are as much superior to uncducated as the living are 1o the
dead”. Tt is universally accepted that education s 8 concomitant of all human societics
Considering the importance of education for mankind, a world forum consisting of UN
sgencies, World Bank and NGOs joined hands and a World Conference on Education
for All was held in Jomtien, Thailand, in March 1990, All the nations of the world
adopted o world decloration on “Education for AIL™ The declaration included rhat
“pducation 18 8 fundamental right for all people’ women and men of all ages
throughout our world" (World Conference on Education for All, 1990), It declared tha
every one, irrespeciive of religion, mce and gender, has a nght to get cduconion. The
followiny <ix goals of EFA (1990) were framed and agreed upon by the nations of the

warld

i Expansion of early childhood care and developmental sctivines
especially for poor, disadvantaged and disabled children.

i) Universal access to, and completion of primary education (or whatever
bugher level of educanion s considered ns “hasic™) by the year 2004



i) Improvement in learming achievemerit such that an agreed percemtage of
an appropriate age cohort (e.g., 80 percent of 14 year-olds) atrains or
surpasses g defined level of pecessary learming achievement,

ivi  Reduction of the adult illiteracy rate (the appropriste sge group to be
determined in each country) to, say, one-half of its 1990 level by the
vear 2000, with sufficient emphasis on female literacy to significantly
reduce the current dispanty between male and female illiteracy rates.

¥)  Increased acquisition, by individuals and familiss of the knmowledge,
skills and values required for better living and sound sustainable
development, mude avalable through all education channels meluding
the mass media, other forms of modemn and taditional communication,
and secial action, with effectiveness assessed in terms of behavioral
change.

Since 1990, UNESCO assumed 3 leading role to facilitate governments of a
number of developing countries to move forward to achieve EFA goals. In April 2000,
warld Education Forum organized EFA assessment conference in Dakar, Senegal. The
targets achieved over the decade were reviewed and shortfalls were analyred. Nations
of the world were rerminded and reileraied their commitment W EFA,

According to World Education Forum Dakar (20000 “Education is a
fundamental human right™. It is the key to sustainable development, peace and siability
within and among countries, and thus an indispensable means sor effective participation
in the societies and economies of the Iwenty-first century, which are affected hy rapid
globalization. Achieving EFA goals may not be postponed any more. The basic
learning needs of all can and nmst be met as a matter of urgency” (The Dakar
Framework for Action, 2000,

The forum reiterated that everyone has a fundamental right 1o get education
Education is prerequisite for sustainable development of countries. Education i
indispensable that cannol be avoided; educational facilities should be provided o all,
otherwise globalization would be vulnerable. All representatives of the participating
cotmtries committed themselves to the antainment of the following six goals:

] Expanding and improving comprehensive early childcare and
education, especially for the most vulnerable and disadvanaged
children,

i)  Ensure that by 2015 all children, particularly girls in difficult
circumstinces and those belonging o ethnic minorities have gecess to
compulsory primary education of good quality.



iii)  Ensuring that the learning needs of all young people and ndults are met
through equitable access to sppropriate Jearning and life skill
Programmes.

iv)  Achieving 50 percent improvement in levels of adult literncy by 2015,
especially for women and equitable access to basic and continuing
education for all adults,

v) Eliminating gender disparities in primary and secondary education by
2005, and achieving gender equality in education by 2015, with a focus
on ensuring girls' full and equal access o and achievement in basic
education of pood guality.

vi) Improving all aspects of the quality of ~ducation and ensuring
excellence of all, so that recognized and measurable leaming outcomes
are achieved by all, especially in literacy, numeracy and essential life
skills.

The goals determined in the Dakar Declaration 2000, arc very important and
challenging. Stressing the provisions for Early Cluld Care Education, universal free and
compulsory primary education, adult lietacy, eliminating gender dispanty, the
declaration required improvemnents i the gquality of education. Therc are nany aspects
of quality of cducation related to school teachess, textbooks, curriculum, teacher
teaining and family factors.

The study was designed 1o eaplore the problemy and issues of access and
equily in case of basic cducation. Massive expansion of educational facilitics during the
lust two decades has resulted iremendous increase in enrolment in schools (public,
private and non-formal/NGO, basic education eenters). In soite of the cxpansion, a
number of primary age children are still out of school, especially mrls. The mcrease i
the number of illiterates suggests that a number of children especially girls do not have
access to school and those who get enrolled in school, drop owt before complcting
primury cycle. The issuc of equily in terms of the quality of education such as physical
facilities in schools, scademic and professional qualification of teaching staff and
teaching and lcarming materials has heen a malter of concern for the policy makers and
planners,

1.3 Ohjectives of the study

- To assess the extent of availability of primary level schoals (both Public
and private sectors) m the country

. To explore whether available education facilitics are equally accessible to
boys and girls in private and public schools in the sample districts

» To investigate the reasons of repetition and dropout rates at primary level,



1.4 Significance of the study
This study has fmmense importance for district Education Managers and

Dlanners o understand (he peobleme. which 4% hoing faoed m proviInD docadg and

equity 1n basic education. Moreover, 2 lot of information is available i this report
which i lmnportant for policy formulation, The study investigaled rewsons of ropetition
and dropout at primary level, these are crucial issues which need to be addressed in
policy making for the future. In addition to this public private partnership/commumity
participation are important factors for providing educational facilities ot grass-roots
level. In thus way, this study has manifold advantages for the readers.

1.5 Delimitation & Limitations of the study

Keeping in view the limited time and resources constrwints, the study was
delimited to only cight districts of Pakistan [t was decided that from each district at
least 10 parents and 12 head teachers would be included in the sample. But during ficld
visits, it was not possible to collect data from all required respondents due W many
unforeseen difficulties. Therefore only available respondents in sample dismict at the
time of dit collection were requested to fill in the questionnaires.



Chapter 2
REVIEW OF LITERATURE

This chapter covers constitutional responsibility, !mpu'l*t of education,
basie education, and reviews of National Education Palicies: Tn uddition, factors, which
have direct influence on access and equity in basic education, have been discussed.
Moreover, the findings of previous research studics have been included i Iterature
rEVIEW,

2.1 Access 1o Elementary Education
a) Aceess

Access means reach, a passage, an entrante or a doorway to education. It bas
two-way role!

i) Physical approach,

i Lulization of existing facilitics: It is ool only essenfial to provide
educanion facilitics but it s equally mnportan that these facilities are
utilized. The utilization s measured by vanous fates like: SLE, RA,
GLR, NLR, GAR, NAR, AAR, and ASER cte.

b) Exquity

Lquity means equiable access and participation in alkganagement and
program functions regardless of pender, race, colour, natonality, ofigin, disability and
e

) Gender

Giender refers to the physical and social differences and refafions between men
and women, which are leamed, very widely wmong societies and cullures, and changes
over time. The term gender does not replace the term sex, which refers exclusively to
binlogical difference berween men and women. For exumple, statistical data are broken
down by sex. The lerm gender is uwsed to analyee the roles, responsibilities, constramts
and needs of women and men i all areas and in any given soctal context.

d) Gender Equality

Equality between men and women entaily the concepts that all human beings,
both mén and women, are free to develop their personal abilities and make choices
without the fimitations set by stereotypes, ngid gender biases and prejudices. Gender
equality means that the different behaviors, aspirations and needs of women and men
are consudered, valued ond favored equally. It does not mean that women and men have
to become the same, but that their rights, responsibilities and opportunities will not

e



depend an whether they are bor male or female, Gender equity means fairmess of
trentment for women and men, according to their respective needs. This may mclude
equal treatment or treatmient that 15 different but which 1s considered cquivalent in

terms of rights. benefits. oblizations and opporiuniics.
2.2 The Constitution of 1973

The Constitution of 1973 & the firs basic dociment, which ook into
‘chmsideration the lessons of the past experience and the mmumatic division of the
country in 1971, The separation of East Pakistan and the contribution of educational
nstitutions w Bengali nationalism were the secent factors in the minds of the framers of
tlie Constutunon. There was therefore general realizanon that the Central Governmeni
Tas W ploy some constitutional role. The Constitution of 1973 15 thus more refined and
clear m werms of educational provisions and stressed the imponance of education for the
first 1ime. The Constitution Hes down the Principles of Policy that the State shull:

1) promote. with special care. the educational and economic interests of
backward clnsses or areas | Article 37 (2));

iy remove (lliteracy and provide [ree and compulsory secondary education
within the minimum possible penod [ Amcle 37 (b))

iy make technical sml prolessional education gemerally avarlable and
higher education equilly iccessible 1o all on the basis of merit JAmcle
AT fel:

iv)  to enable the people of different wreas, through education, maining,
pgricultural and industrisl  deveélopment and other methods. o
participute  fully in all forms of national activities. including
emplovment in the services of Pakistan {37 ()1

v} 1o provide basic necessities of life. such as, food. clothing. housing.
education and medical relief, Tor all such citizens, wrespective of sex,
caste; ¢reed or race, as are permanently or temporanly unable to eimn
therr Tivelthood on accoumt of infirmity, sickness or unemployment
|38 (d)]

2.3 Basic Education

The concept of basic education 1s a new concept in the literature of education
Most of the international organizations have advocated this concept in recent years. The
major 4im of basic education is to provide an individual the basic skills of learming
These skills include the ability 1o read and write and some numencal lteracy, lqbal
{1989} stated that. “In Pakistan, basic education s tagged o five years of primary
education 1o elementary education up to cighth class™



The concepl of Bagic Education. Teads to the two major types of efforts carned ow
under the (les of Universal Primary Education and the Non-Forma! Education in all
the coumries of the rewon, Alomad (1989) deseribed Basic Edocation as, “Different
people have different perceptions about basic educarion. Some regard primary
education s Basc Education while other considers literacy as basic educatan”. Khalid
11989 explasned thie concept of basic education as:

14

“Bavle édvcation embiaces o farge mumber of Qrforimal, formal amd
i fisemal edwcational  werivities. which differ according o Jocal
canelitions, frenmt pRe (O winil Fe'QTEnT, £ Hire et ﬂﬂ.u: m"m.-mrm
enoompasyes alf  ociviney  thar provale ndividadds with  certate
mireamnen feve! of edwcntion constlered imdispersafle and possifie for

the society concerned at a glven mantent, ™

Edducation imended 10 meet besic leaming needss it meludes instruction at the
firet ar foundanon level, oy which subsequent learning cin be baged, it encompasses
carly childhood and primary (elementary) education for children, as well as educanion
m literacy. veneral knowledge and life skills for vouth and adults: it may extend mto
secondary cducarion in some colmrigs.

Review of National Education Policies sinee 1990

Since 1990 democratic elected governments announced two education
policies

i)

1

The National Education Palicy of 1992, and
The National Edvcation Poley of 1998-2010.
In addition o these policies, the Socil Action Program (SAF)

supporied by government of Pakistan as well as by international donors
lau) emphasis on expansion and promotion of primary education,

The muin focus of National Education Palicy (1992) was on:

3] Acheving umiversal primary education, eliminating drop-out and
tulfilling the basic learning neads by the year 2002,

1] Promotion of women education,

i) Raising the quality of public instruction through an in-service extensive
teachers-trainumyg program,

iv) Diversification of vocational streams, along with expansion of

Giraduate and postgraduate level courses,




vl Reforming of exanmnation System,

vi)  Intreducing computer education at school level, and
|

vil}  Encouraging the participation ol privale sector in education.
Natopal Education Policy (1998-2010) proposed the following:

. Access to elementary education shall be increased, through effective
and optimum utilization of existing facilities and services, as well as
provision of new fuctlities and services.

. The role of the family, school. community, non-govermmental

prganizations and media in the provision of slementary education shall
be maximized.

® Disparitics and imbalances of all types shall be elinunated so as w
promole equity.

. High prionty shall be accorded to the pmwsmn of elementary education
1o the out-of-school childron.

. Financial resource base of elementary education shall be diversified.

. Non-formal system shall be adopted as complementary to formal
system :

2.5 Physical targets of National Education Policy (1998-2010)

In order (» increase the access and improve the quality of elementary
education, the following physical targets were fixed:

. To enhance gross participation mte at promary level from existing 71%
to 90% by the year 2002.3 and 105% by 2010,

» To increase participation rate at elementary level from 46% to 83% by
2002-3 and 85% by 2010,

. To reduce the existing disparities to half by the year 2010,
1.6 Education Sector Reforms (ESR)
Education Sector Reforms (ESR) program wad built on the long term

perspective of Mational Education Policy (1998-2010) and ten year perspective
development plan 2001-2011 ESR is the comprehensive sector wise program to address



the issues of low educational attainment, lack of access to schooling, and educanonal
ineguitics by gender and locution.

.61

Targets and Achlevements

Comparison betwzen fargets and achievements 1s presented in table.

(=

0.

]
9.

Comparison between Targets and Achievements

Description
Establishmeny  strengthing
of Aduli Lieracy Centers

Establishment of Early
Childhond Education
Centers

Introduction of  Technival
Srream at Secomdary level

Revampinz ol  Science
Eduvatitn

Re-habilimoon facilives  or
clementary level

Lstablishment’ renovation of
Teacher Trumng Resource
Centers

Teachers Trained
Public, private parmership

Tarpets of
ESR Program
2,770,000

1100

1,100

1.350

41,000

600

6.25,647
16,000

(Source: Minivtry of Educarion yearbook 2004-05)

establishment of adult literacy cenires was achicved

1.3

Taotal
Achievements

6,169

2,307

529

1.293

13,047

377299
Tat

Achievemenis
FPercentage

2.28%

A8

35.6%

31.8%

60.3%

The table depicts that early childhood education centres were established more
than the targets across the country whereas other targets could not be achieved. It is
encouraging to note that 0% wrgets of repovaton of teachers training resource cENtres
was achieved, and 60% leachers were troined against the (arget. Only 1% of target of

Edueation Sector Reforms Objectives

. Universalization of primary education and adult lizeracy.




. Strengthening the quality of education through better teachers, upgraded
frmng options, cumconlum & exthook reforms, and competency based

CAUMTINAHLON 3YSIEM

Education Sector Reforms targets for each sub-sector during 2081-2005 are:

Sub-Seclor Bench Mark 2001 Target 2008
Luteracy from 49, o o]
Cirass Promary Enroliment froen B3 to |0 "
et Pomary Emoliment trom 06 "o o 764
Muddle Schnal Enrglment [roam 4755 L 5%

Muore than half 2 dozen Fducation Policies hive been designed since the
inceplion of Pakistan, The wrgets fixed by the policies make an interesting study
because of shifting target dales 1o longer penods. Mors.over no consisien| sinitegies
were adapted to dehieve e U P E. Nanonnl Education Commsssion (1939} ¢changed
the stmtegy by cmphasizng compulsory rehigions educaton. The New  Fducation
Paticy ( 1970) shnfied the strarepy owards the attraction of the schools so thar dropos
rate could be reduced.

13 Causes of low enrolment
Major factors affecting enralment in primary schools

The Pakistan lategrated Hanzehold Survey (PHISY 1998 lughlighted the
follawmge mam factars that adverscly aflect the primary school enrolment e, thus
costiibutiag o the problem of nop-attendonce and low parteipation rame.

a) Nistance und aceess (o primary school

A boys' prmary school was lecated within | km of the 77 per cent of the
Primary Sampling Units (PSUs) villages setllenients in the country, whercas o gy’
prmary schonl was Iocated within | ki in 69 per cent of the PSUs. In urban areas, boih
government und private schoole appear to be equally scecsuible. and approximasely
four-fifths of all PSUs had each of these types of school witlun 1 kmy In ura) areas,
Towever. access W private primary schools was murkedly poorer, and fess than one
prvate school our of every 5 PSUs 15 situated withm 1 km,

Boys' access 10 primary school was similar across all provinces of the country
(iirls' access 1o primary school in rural Sindh, however. was markedly poorer than in
nther parts of the country, Only 31 per cent of PSUs in Sindh had a school located
within | ki compared 1o 60 per cent for the country as a whole
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Iv) Ineome of Houschold

Household moomes are an imporant focior i determinming whether or oot
children i a particular household attend school, The lower meome of a particular
household, the less chances 1o pay tuition fees and other schooling related expenscs
The chances of anending 2 school increase as the income of the household increases,
Research indicated that there is a close relationship between the income of parents and
mopre vears of schooling of their children, The major findings of the résearch in this
reyand were as Uinler:

Povarmy 1s the man probleny which does nol pormt children ol poor
Famvilies o either jom or contmie education.

( Teldren of inemte parents have more lerest i education. The
families where father or mother s lterate; children’s enthusiasm for
edocabion s greater,

imerate parenis are found conservative, sticking to thew traditional
values: Ther conservatsim has a strong negative effect on female
eilucati

24 Cawses of low enrolment of girls

Followiinge ic a [ist of the bazic causes of Jow cntolment of girls ot all levels of
education. ond continuing sender papy m liveracy and purticipation rates. as identified
by different revearch studies.

I

1

Poverty, dlliteracy and conservatism of the parents are gencrobng
negative attitides against the education of girls

Low base level of female educstion at the time of independence and 1he
persistent absession of parents, planners and communily eaders that the
Virst available educarsomal facility muse be reserved for boys.

Demand for separate girls schools and lack of adeguate financu
SCppT,

Nop-availability of qualified and experienced female school reachers
andd neglect of hasic physical facilivies for girls schools,

Lack of incentives for girls to attend schools and for teachers to ke up
teaching duties with comenitment and devotion

Irrelevant curniculs and imeffecnve teaching methodology for muli-

prade eaching in schools where two teachers teach five classes in one
O DWW TS,
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7. Inhibiting role of uneducated mathers and severe attitudimal barriers to
girls' education in the rural and tribal areas.

8 Non-existence of girls’ primary schools or non-availability of schools at
un accessible distance.

9. Heavy population growth-rate and the burden of household work falling
on young girks

10, Absence of essentinl facilities like drinking water, mats for squatting or
benches for siming, urinals and space for playing in existing girls
schoals.

1I.  Apathy of the community and an ineffective supervisory system.

12, Poor impact of non-governmental arganizations on the motivation of
parents and girfs.

Butt (2002Tconducted a study on “the factors of low enrolment Ratio of girls

m Elementary schools of Rawalakat™. This study found that-

i) The enrolment in mural girls middle school was 1.8 times Jess than
hoys. This indicated that the glaring inequalities existed between boys
and girls,

i) The study found out that poverty was the main problem which did not
permut children of poor families either 1o join or continue education
(Butt 2002, pp. 185-188).

Habib et.al (2004) conducted research study on “Access and Equity in Basic

Educanon”. This study included:

Access to primary schools: In all the fourteen districte included in the sample,
54% children had aecess to primary schools and 46% had no school facility. In
Kolistan district, 69% children were out of school. Majority of boys and girls
could not be enrolled m the schools because of. Expensive education, Non-
availubility of schools. Remote schools, No facility for further education
providing help ar home, Teachers® harsh behaviour, Less convevance to
remnte schoals.

As far gs equity for boys & girls was concemed, the conclusions drawn
were:

In lslamabad district, there are more chances for enrolling girls as
compared to boys. Whereas in districts of Multan, Attock, Bhakkar, Khairpur

12



4]

and Rawalakot, bovs & girls have almost equal chances and facilities. But
there is great disparity in the enrolment of boyvs & girls in districes of Thana,
Klnzdnr, Zhob, D.1.Khan, Kohistan, Khyber Agency, F.IR Kohot and Gilgit
There are more physical facilities available at co-education inshtutions in rural
as well as 1o urban arcas. Furthermore maxmmum numbers of male & female
teachers 1 primary school were graduntes with PTC and /for B.Ed. degrees

As far as the reasons of ropoul and o_rales were
concerned, following were the conclusions drawn form the findings:

Réasans for repeating a elass work: Lack of avalable puidance at home,
Lack of students” interest, Students” absenteeism. difficult syllabus, General
weakness 1o stdies.

Reasons of absenteeism  of children [rom scheel were: Parenls’
discouraging attitede towards education, Lack of gwdance ar home, Lack of
students’ mterust.

The reasons for leaving school during the academic year were: Fxpensive
education, Lack of parents’ nterest, large family size, Remote schools. and
securily problem.

O the contrary there were many reasons for sending the children to
school such as: Education might secure the future of the childten; The
children mught help the family in general and parents in old age m pamicular,
Education crentes gencral awareness and msy secure their future, Girls may
prove hetter mothers and bring up their children in o better way,

The reasons of drop out were: Lack of parents” interest, large family size,
Expensive education, Non-availability of good tenchers.

Some parents liked private schools because of: Teachers being regular.
Good behaviowr of teachers. Quality of education.

While some parents preferred government schools because of: Less fec.
qualified teachers are available, Teachers are regular.

Shamt P.A etal (2005) conducted a study on Aceess & Equity in Basic

Education, The conclusions of this study were as under,

On the basis of findmgs. following conclusions wer: drawn uboul access to

primary schools: In all the fourteen district incladed in the sample, $4% children had
aecess 1o primary schools and 46% had no school facility in year 2003-04. On the
contrary in the same districts only36% children had access and 64% children had not
sccess to schooling. It was further concluded that magority of small children had to
travel 1-2km to seach their school. Majority of boys and girls could not be enrolled in

13



the schools because of: Children (hoys and girls) have 1o provide help ot home. Selonls
are not avaitable, Scheols are at long distance from the children’s resudence. Chaldren
ute ot interested in studies, There is no opportunity for further education, No security

for girls. Teachers harsh behaviour. No physical facilities, Expensive education,
€ hildren’s sickness;

2, As far as equity for bovs and girls was concerned. the conclusion drawn
were: The equity can he assessed by examining numbers of schools. qualified teachers
it Bath Bovs and girls «chools and availability of physical facilings In both studies 1t
wits found thet on average co-education mstimtions of mira] and urban arcas had more
phssacal lactlines as compared to boys and girks schools. Moteover, in study 2004.05, it
was also found thar urban gaurls school had more physical facilities than niral gehools.
The findings of both srudies showed that borh bovs and girls had almost equal chances
and edweanonal facilitics but there was grear dispariy m districts Kohistan, Khybes
apency & Rowalako

feowas furthey concluded thar fenule teachers were found highly quabified both
cudemieally und professionally than male reachers.

3 Reasons of repetition. dropout and completion rates were: there was fio
guslance gvinlable ar home. overall lack of imerest in simdie:, Students” ahsemesism.
Children's sickness. Difficulr syllabus, Less qualified wochers, Teachors ahsentesian
Plivsacal pumishment.

4 Teachers narvnted different reasons of children’s absentecism. These included:
Liscouragement from parents. Tack of imterest of studenss i studies, Difficult svilshi,
Prosiding help at home.  Parents and teachers alsn discossed  different reasons of
schoul leaving such as: Expensive education, Large amily swee, Providing lielp w
home. Leschers harsh bebavigur, Tack of imtercst in smdies, Non-availability of
physical facilines copecially, toilets in girls sehools, No secuarity for girls,
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Chaprer 3

3l Methods and Procedures

Thes chapter deseribes methods and procedures adopled for conducung the
study. The smudy wits designed to myestigute the dccess and eguity in basic education
Ihe following methods and proceduies were adopted to carmy out this study

32 Procedure for sample district selection

The magor wsk for concucting of ths stody was to sclect sample disinets, which should
be tue represemtative at national level. For selectian of the distriets, eriteri wese
developed. Human Development Indicators (HD1) such as hiteracy ranio. entalliment,
smmumization ratsa, imtant survival ratio, ral GDP per capit. educational attsinumsnt
index, heidth index and incone index. On the basis of these indicutors, cight distncts
ftwo fiom each provinge: poe with the hishest HID indicators and ane with lowest)
were selected o sample ol the study.

13 Sample Selection ! Snmple Size

Accotding 0 Best and Kahn (1996) “the samp'c should represemt the
populunon There is no fxed number of percentage of subjects that determines the sive
ol an adequate sample”™ Senons effiorts were made 1o select a sample of reasonable s
representing the gver all population

L'he riain parpase for adapiation of the ubove eriteria for selection of sumple
wts 10 have 3 represenlative sample at nauogal level. 1t s nuporrant o note tut 347
patente of tht children. 94 head teachirs, and 95 weuchers (male and female) were
weluded inthee sample. The dismict wise sample distnbution 15 given helow:

y Head Leacher
I S, No _ District Parents | o her Viale | Female
1. | Hyderabud | 104 i 4 | &
| Mupur Khas 9 12 fi [l
3 Hanpur 19 12 f o
4 Kohat 98 il 4 |1 8
3 Jehlum i0s 12 3 =48
0. Narowal 106 12 3 5
| T Quella 110 12 6 - (8 !
b Jarat 106 L ¥ 8 - 4
Total R47 94 4 | 5
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34 Resenrch instruments
The following research instruments were developed for dam collection:

i Local community and parents of the children are imporant sinkeholders
and the direct beneficiary of education system. Therefore, their opinion
about access and equity 15 entically imporant. The required inforrnation
from them was collected through comprehensive structured questionnaire,

I, Head teachers and teachers play o vital role for eXpansion and promotion
of basic education. Therefore, their opinion about access and equity of
basic education was solicited through separme structured questionnaires.

is Procedure of daia collection

AEPAM’s research team collected the data by visiting each sample district.
The research team met the Distner Education Managers for conducting interviews,
With the help of district management, the team identificd schools and localiies for
nclusion in the sample. After selection of schools and localities, the research team
viared each sample school und conducted mterviews with head teachers and teachess,
The team also conducted interviews with the commmunity members and parents of the
children.

36 Analysis and interpretation of data
Data collected from the field through different questionnaires was fed into

database. It was amalyred using Statistical Package for Social Sciences (SPSS).
Frequencies. pércentages. and other indicatons were caleulated
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Chapter 4
DATA ANALYSIS AND INTERPRETATION

The datn analysis- was done in view of the objectives of the stodv. It 1=
mporiant o menton that the questionnaires were developed renlizing the objectives of
the study

The first objective of this research was, * Fo assesy the extent af availability of
primary tevel schools for boys and gicls in the conntry ™,

The availability of primary schools can be confirmed by knowing total number
of children under 11 vears and the childeen enrolled in pnmary schools. The study
included ull the Dictors that confirm the availability of schools; such as distance from
home to school, mode of traveling, monthly traveling expenses, ete. The data gathered
Irom the held is presented here.

d.1 Total Children Under Eleven Years
Data were collectad from the eight districts of Pakistan. The data indicated that
there were 1314 children. Owver all 1100 were enrolled m schools whereas 214 were out
of school, It was found that 84% children had access to schooling in these districts and
remaining 16% children were out of school and had no a:cess 1o schooling The
detailed data are presented in the following table-1.
Table-1

District wise number of children under 11 years

Under| School [Under| School " Outor |

1" Gioing i} Going School | , School

Disteiot boys | Boys  pirls | Girls Fodl Going *| Cuirdren
Total |Total| % | Total | Total % children,  Toral] % |

Hyderabad | 88 | 75 [85] 81 | 73 [ 90 [ 169 | 148 [88] 21 i2
Mirpur Khas| 66 | 46 [70] 70 | 40 [57]136| 86 63| 50 | 37
Haripur | 82 | 78 |95 81 | 75 |93 | 163 | 153 (94| 10 | 6
Kohat 64 | 60 94| B9 | 64 (72 153 | 124 |81 29 | 19
Jehlum | 115 [ 105 [091] 65 [ 47 [ 72 [180 | 152 [84] 28 | 16
Narowal | 113 [ 86 [76| 75 | 61 [ 81 [ 188 | 147 78] 41 | 22
Quetta 93 | 89 (96| 79 | 74 |94 (172 163 |95] 9 | 5
| Ziarat 89 | 77 (87| 64 | 50 [ 78 [153 | 127 [83] 26 | 17
National | 710 | 616 87| 604 | 484 | 80 [1314 1100 [84 214 | 16

Table-1 indicates that in some districts, boys and girls had equal opportunities
for education except in distriets of Hyderabad, Mirpur Khas, <ohat, Jehlum, Marowal,
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and Zrarat. It was observed that majority of cheldren under age 11 Le. 37% m Murpur
Khas falliwed by Narowal (22%) and Kohat ( 19%) were out of school,

Asx flr bs equity (equal chances of enrolling boys and girls in schools) was
voncerned the data showed that: There were somie districts where more boys had been
carolled in schools as comparéd 1o girls, Data reveals that in Zisrar 874 bays and 78%,
withi had been earolled i school. 0% boys lind been enrdlled in Mirpur Khas as
compared to S7% girls, 9% boys and only 72% girls in Kohat had been enrolled in
schowls: Tehlum had 91% boys and 72% s in sehodls:

4.1 Parents” views about not sending their children 1o ichool

Basic education provides foundation for achieving further education. Tr is also
pre-reguisite lor sustaimable socio-econonuc developmem of the country. Successive
governments have made efforts 1o provide basic education to the children since the
iception of Pakistan. But universal primary education could not be achieved so lar
Aceess 1o education depends upon avajlability of functional schonls. To explore the
clgses ol out of sehool childten, the data tre preseited in the tahle-2

Table-2

Reasons given by parents for not enrolling children in school

5 Reusons for not Children
No | enrolling Very | lmpo | Less I "No | Percen-
Children tmpor- | r-tunt | tmpor- | don’t | res- tage
SBl tant fant | know | ponsc
| Nur-avarlabillty 6 M 20 4 W 1
| of school :

2 | Educanon too 42 3 18 3 6 100
cxpensive

3| Distunee from R[] 40 18 4 R 1(H}
honie

4 | Provide help mt 36 i3 19 3 ] (]

| homwe

3 Making earming M O« 18 8 10 100
oy family

i | Fducaton s mol 30 26 a5 a9 10 10
usefil

7 | Secumy 26 L% bl 7 10 1060
problem

& | Child sickness/ 23 k1] 24 11 11 1]
Handicapped

9 | Cluld pot willing | 44 30 i2 4 10 {01




(10 T Lackof [ 21 6 | 284 | & | 11 | o0 |
documents ; | |
| (B.Form ete) | !
[ 11 | Teuchers’ 23 I8 21 7 1 N 100
Absentreism
12 | Noopportumities 32 32 19 ] I 100
for furither
education
12 | Teachers harsh 24 46 19 6 THREELL
| behavior |
14| Non-ivailability 15 30 27 7 11 Lt
afclectncity |
15 | Nos-availability 46 29 1] b il 1o
ol diinking
water | .
I | Non-uvatlabality 25 30 26 7 12 oo
ol wilets for
students |

The 1able-2 reveuls the reasons offercd by parents for not enrolhing their
cluldren in schools such as;

for 74% parcats children were not interesied 1 getting education:
[t 73% Educanon was loo expensive

- for 70% Long distance from home to school was hindrance

- lur 69% respondents children provide help at home;

- for 67% carmng for fanaty
for 66% parents it was non-availability ol school:

fow 64% respondents. ao opparminines for further education angd
teachers boluvior were reasons of not enrolling children

61% parcni’s, feachers’ absentepism anl child sickness were
hindrance for not enrolling chaldren in schools,

Many other reasens for not enrolling the children in primary schools incladed
useless education and security problems cle.
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4.3 Teachers' views about not enrolling children in schools
Teachers are considered as the main pillar of education system of any country.
In view of impartant role of teachers [n promotion of basic education, their views were
solicited #n wspect of not enrolling school age children in schools. Their views are
presented in the following wble.
Table- 3

Reasons offered by teacher for not enrolling children

5 Reasons for not Yery | Imp. | Less No Missing | Percen-

No enrolling children Imp. lmp. | Hesponse tage |

| | Non-availability of | 46 26 19 5 4 104)
school

2 Education oo | 34 21 7 3 3 100
expensIve

3 | Providing  help a| 36 32 23 & 3 104)
home

4 | Security problem of | 22 5 36 4 3 100
child

5 | Distance from home 4 | 3% | N 3 3 100

6 | Child 20 31 39 T L 100

_ sickness/handicapped

T | Making carmng for | 29 | 38 | 2§ 7 i =100
family ,

8 | Nop-avuilability of | 27 | 27 34 7 5§ 1 1o
drinking water

9 | Non-availability of | 28 | 32 | 2§ 7 5 100
toilets for students

10 | Non-availability of | 31 20 35 ) (] 100
electricity

|1 | Child not willing 17 38 2 g 5 100

12 | Lack of documents | 22 28 4 12 4 100
{B. Form eic) : 3

13 | Teachers' shsentoeism | 20 a7 31 7 5 100

14 | No opportunities for | 33 35 21 8 3 1040
further education

15 | Teacher behavior 30 33 26 B 3 100

lo | Educabon 15 oot | 19 33 29 14 5 100
useful

It is observed from the above table-3 that first factor Le. Nos-availability of
schools were rated by 72% teachers as an important factors for not enrolling children in
the schools. Similarly, according to 68% teachers, the children had 1o help their parents
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and Bad no further opportunity to obtain education and so could not be enrolled in the
schoals) Other magor hindrances for not enrolling the children m school were: 1cacher’'s
duscouragmg behovior and distance of school from home. non-avatlabiliny of physical
facihities and secunity, problem of children eic,

44 IHstanee from home 1o school
Distance ol school from home 18 very crucial [actor to ensure regularity and
pinctuality of students in school, Parents were asked about the distance their children
Bl e trave] 1o schools daily, Their responses are precented in whle-d.
Table—4

Distance from home to school

Distince in K wvernment School Private School
Frequency | Perceniage | Frequency | Percentage
-2 T00 05 768 91
A 10 3 42 —3
69 8 [ 37 B
‘1—12 z I', 1 n 1
! 124 R 1 & 1 1

Table-d illustrates that 95% students of public and 91% students of privite
schools had to travel 1-3 km daly to reach their schools. It was noted that 3% of public
afid 5% of private students traveled daily mose than 3.6 Km for their schools.

4.5 Annual Expenses
Parems: were reguested o provide information: abowt annyasl expenses of a

cluld white studving w public und povate sehool, The wivcmaton s presented m
table-5

Table-5
Overall Annual expenses
' Government Private
Amount n Rs. ™ uency | Percentage | Frequency | Percentage

| 2501000 321 38 451 54
10002000 118 14 6 1
20004000 101 12 13 1

S-S0 63 ki 24 2

Above 5000 244 29 158 a2

Total 847 100 B47 {ii]
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4.0

Traveling expenses

Monthly traveling expenses have vital role in access to school because poor

parenIs cannot afford traveling expenses for their children. The responses of (e parenty

about monthly taveling expenses for thew children o selvol are shown in table-6,
Table-6

Monthly traveling expenses

Government Private
Amoont in Rs.  ———— ~ 1

i Frequency Percentage Frequency | Percentage |

OES0H 739 &9 frsd £l
S00-1000 [ 1 1 N Y 3 ,
1000-1500 30 4 32 4 |
LS00-2000 [ | ! E l |

Abhove 20001 41 ! 5 | 50 10

Total | 847 | 101 847 104}

I duts eeveuld thin 899 parents of Governnment schools suudems and 81,
parems of private schoo| bad o spend Rs.500/- per month as wavelling 1o schools. On
the. eontrary, |(% parents of privare school choldren & 5% parems of Government
school children spend more than Rs.2000/- per month of travelling cxpenses for their
children.

Lduwitom] mupping is pro-reguisite for ensuling equal oppartumity nof only
10 boys and girls students, but also essenmal for reducmg rurul, urhan and gender
disparity.

The second objective of this research was “Ta explore whether available
eilveution fucilities are equally sccessible to bays and girls of the serving area”.

The cowty 15 nssessed by examamng: the svaifable physical facilives snd
nwmber of gualilied feachers in the primary schools by location and gender
4.7 Available plysieal Tacilities in the primary schiools
Physical facilities are provided for enlancmg teaching learnmy process so as
o improve quality of education in the country, The equity in the availability of these
physical facilities is essential for providing equal opportunity 1o boys and girls, The
dara gathered about physical facilines are shown i (uble-7.



Table-7

Physical facilities in the primary schools (% age)

RN LSS N A— I

. C Bevs  Girls | Co. Edu Bovs  Girls {'o. Edu
Dirinking Water 88 o4 [ 9% | &9 | 83 89
| Electricny | 88 58 03 | 60 | 67 100
| Boundary Wall 0.4 1041 96 [ 87 89
| Main Gate 1060 1) 100 (5 92 H0
| Touler [ &K 100 [ 75 78
| Furniture | 88 76 0 | s 8 67
[Hspensary I 19 | 29 | s | 23 17 1 23
Play Giround 3l 0 | 75 | 23 42 St
Libraiy 31 24 | 66 | 23 I

Takle-7 shows that co-educational msttutions snd girls schools: had  more
phyocal oilines than boys m both rurl and urban areas. Moreover, urban girls
schools lad more physical facilines than rural girls schools. It was found that 945 girls
shools had drnking water as compared 1o 88% bays schools in urban area. Whereas
884 gitls and boys schools in urban .rea had electricity. It was interesting to note that
LG girds schools had boundary wall and Main gste. Stmlarly 1007 boys school had
i gite in urhog area

A lar gs rural area was concerned. The data indicates that B3%, girls schowl
hadd drinking water and 07% had electriciy whereas 69% boys school had same
facilitses m vural area. 87% girls sthools had boundary wall o= compared to 839, boys
schools i miral pres. Tt was imerested to oot thar 92% gids schools had main gate as
compared 10 853% bays schools in miral area,

4.4 Availa' City of teachers in the primary schools according to qualification.
location and gender

Tahle-8

Teachers’ academic qualification

Urban (% Rural (")
Quiiisestion. b= T e T ool | Heasit
Matric 5 12 24 30
Intermediale 7 16 29 10
Ciraduntion 44 52 9 45
Masters i3 19 1% i5
Any Other 0 0 0 0
Tuotal 100 100 100 180




The shove table-8 illustrates that 15% male teachers were matriculate in urban
schools as compared to 13% female teachers in girls schuols: 16% female and 7%

VL TS Ve T W T T i 1 b s i ot

529, female teachers had sraduation a5 compared 1o 44% male eachers. It was noted
thit 23%, male teachers und 19% female teachers were master degree halders in Wrbay
AED,

Only 30% female teachers and 24% male teachers were matriculate in rural
ares 29% male and 10% female teachers were intermediate. end 45% female and 29%
maile teachers had Rachelor degree, Similarly 18% male and 15% female teachers were
feund with master degree.

4.4 Professional qualification
Professional guakification is very important for the teachers for mmproving

veuching learning capabilities. Professionul waining of the teachers is necessary to equip
teuchers with good communication skills 1o ensure-effective wachng,

Table-9
‘Teachers™ professional qualification
Professional LUrban (%) Rural (%)
Qualificution | Male | Female | Male | Female
PIC a1 45 82 60
o 22 0 0 10
R.Fd I8 21 12 20
M_Ed 4 10 [ 3
Mo Respomnme 13 i LI -
Total 1 100 100 100

Ihe above table-9 explains thal in urban arca 45% fenuale teachers and 41%,
malc teachers had PTC cermificars; 35% male teachers and ouly 28% female tachers
had ©.1 qualification. 19% male and 16% female wachers had T Fd degrees. On the
contrary 27% mmale teachers and 33% female wachers had M.Fd degree in boys and
girls schools respectively. However, in rural srea 6% male teachers had PIC as
compared to 9% female teachers; 41% mule and 21% fermale 1wackers were C.T; 18%%
male and 46 female teachers had B.Ed. degree, There were 35% male and 25% female
teachers in rural srea master degree holders,

The third objective of this study was “To compare the reasons of repetitions,

drop out and completion rates ar primary level” The dwa gathered regarding this
important objective are presented in this section:
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this due to many reasons. Parents were asked to tell reasons why their children repeat a

Parents’ views about reasons of repesting a class.

To educate a child is ultimate desire of évery parent, But everyone cannot do

class. Their responses are presented in table-10.

Tahle-10
Reasons for repeating & class
S. | Reasons for ! Children
No | repeating the Very | Imp, | Less | 1den’t No Percen-
class Imp. Imp. | know | response tage
|| Child swkness 29 36 19 5 11 100
2 | lack of gmdance 56 28 T 2 7 100
at hoine il
I Child's 16 40 12 3 ) 100
ahsentesism
4 Laek of student 50 30 9 2 & 100
Ineriest
S | Difficult svllabus 33 30 17 4 10 100
6 | Lack of gualified 28 40 7 - 10 100
teachers
7 || Teachers: 26 41 17 5 11 100
absentee sm
8 | Physical 1] 33 29 6 11 100
punishment saza
9 | Wenkness n 36 16 12 6 I 100
studies I - i

that lack of guidance at home was very important reasons for repeating a class. For B0
parents, lack of students’ interest was a reason for repeating & class. It was imporiant to
pate that 76% people thought students” absenteeism and child sickness whereas 72%

The data in table-10 indicates that the highest percentape of 84% people said

parents considered student’s weakness in study as important reason of repeating a ¢lass

Similarly for 69% parents. difficult syllabus was an imponant reason for
children to repeat o class and 68% parents considered less quulified teachers as a reason

for thewr children to repeat a class, 67% parents thought teachers’ absentecism from
school as an important reason of repetition.
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Table 1)

Teachers” views ahout reasons for repeating o class

Children
S. | Reasons for Very | Imp. | Less 1 No Percen-
Na | repeating the class Limp. Imp. | don't | response | fage |
kunw |
1| Chald sickness 21 39 26 R 5 10
2 | Lack of puidance a1 | 44 30 7 7 E) 100 |
o - ok "
3 [Childabsenteesm | 24 | 39 13 6 0 100
4 | Weakness In studies 40 M 13 4 3 100
8 | Lack  of students | 3§ 42 1 4] 3 144
interesl
6 | Lagk  of  gqualified | 33 27 25 T 5 100
teathers
| 7 | Teachers' avalabihity 24 7 12 1 6 100
L5 | Difficult syllabus 4 40 24 14 b 100
9 | Physical pumshment 2 I | i4 62 I (h
i Sova | |

According o 839 teachers” opimon. studepts repest a class due to lack of
guidance at home and 0% teachers considered child weakness and lack of pusdance a
homee as major reasons of repeating o cliss. 73% teachers considered child absentecism
am important reason for repeating a class. 60% teachers thousht kack of qualified
teachers and for 61% non-avatlability of teachers a8 major regsons for repeating 3 class.
Whereas, 54%, teachers thought difficulrsyllabus as an imporant cause for repetition.
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4.1

Teachers opinions about students” absentecism

Teuchers mieract with their students that is why their opinions about students”
absenteeist were sought. The tesponses on the five-pomnt scale are présemted n

tabie-13.
Table-12
Reasons given hy teachers for students regarding absentesism
| Stedents
S Reason of students | Very  Imp. | Less I No Percen-
Nb abmentocism  lmp. Imp. | don’t | response | lage
| Know 3 .
1 Parems’ atitude | 41 | 32 [ 20 b L 100
lowards education
2 Sickness of child Fii) L] k)| 4 5 100
3 Luck  of stodenmts | 34 k1 23 5 y 100
| iletest in stadies
I Lack of gmdance al | 47 i3 I3 3 2 100
l Tume I
2 Makg eaming | 22 | 38 24 B (| AL
6 | Dificuh svilobus 36 | 15 23 ) - 100
T | Teachers’ avanlability x | 35 26 5 5 TiE
8 | Nonaatlahilny  of | 27 19 s 13 6 100
| drmbene watey
9 | Non-pvailability  of | 22 25 s 12 6 1(H)
| studems torets +
I | Non-availability  of | 20 23 a4 11 (] g |
L;_l_lf_sjl_“'ﬂar -

PData presented a0 table-12. Mustiates  the  reasons regarding  students’
ahventeetam. I oun be seen in the ubove mble that for $2% wachers. lack of guidance at

home were importan fctors of studem absenteeism 73% teschers wld that parents’

discoutuging attitude and  70% teachers thought that lack of student interest in studies
and for 607 teachers, sickness of child were impormnt reasons of smdents of
absemeesm. The dora also mdicares thar 1% 1eachers considered ditficult syllobus and
non avastabihity of teachers psamportont factor as o geason for studenis” absentecism.
6i1" s teachers considered thar financial support to family was an important factor of
shsenteetsnt. Lack of physwal Bcilities such as water. electncity and wilets were also

smportant factols, which led the students” towards absentecism




411 Reasons given by parents for leaving the school at primary/elementary
level

Purenty were dsked for providing information about the reasons of leaving the
sichool. Besponses are presented in table-13

Talle-13

Reasons olTered by parents about leaving schiool

= E Students _
| :n | Rﬂ:‘::‘:i:::‘n:mg Verv | Tmp. :m Ikdun‘l No | Percen-
{ | primary L. mp. ThW rmitun fage |
I | Fawcanion o | 40 | 32 7 a T | G060 |
expensive B 1145
2 | Dustance from home | 33 36 18 5 9 100
[ ! wschool
| 1 | Repeared failures £l 40 17 6 $ 100
[ 4 | Toacher's harsh 28 e I T 3 10 100
| hehaviar
5 | Help in  domesuc | 34 4 18 i S T 100
|| work
6| Lack of inretest ol 44 28 1 s i T
| parcits
7| Large famuly sice 27 an 2 s 10 100
8 | Security problems 28 139 6 12 100
9 | Won-pvailabillty of | 25 31 27 fi 11 100
tonlets
10 | Lack of good teachers | 29 ¥ 20 fo 11 100
11 | Drifficult syllabus ] 38 is 21 6 o | 100
12 | Physical pumishmeny | 21 ) 3l 7 1 | 100
sa7a B ! |
13 | Because of marmage 2] 30 27 m | 1 | 10 |

The tahle-13 mentions that 77% parents thought lack of interest of’ paremis was
main reason of leaving school. 72% parenis thought that cxpensive education as a
reason of leaving the school, 70% of parents considered repeated failures in-school as
an important factor for chuldren (o leave the school. 68% parents thought helping at
home mmportant reason of school leaving for hoys. Similarly 63% parents thousht that
their family size was large and also, lack of good teacher as importent reasons of
leaving the school,
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4.13

school. Ther responses are presented in tahle-14,

Sumilpily 61% people reporied thal security problem was an important reason
of leavig the school. Other important reasens of lesving school included difficult
syllabus, physienl pumshment and arly marriages.

Reasons offered by teachers about students leaving the schoaols

Teachers are wsually expecied to have good understanding of the behavior of
the students. The views of the teschers are very imporant sbout students leaving the

Reasons offered by teachers about students leaving the schools

Table-14

Students

b | Remvany for feviig Vers | Imp. | Less [ Tdon't | Ne Pereen- |
o | schosl Leatx Imp. | know | response tage |
| Education o a3 o E¥) 7 5 100
Expensive

2 Lack of mterest of | 43 33 14 5 3 Lod)
parents

3| Large family size 34 38 22 5 | 1]

4 Mstance fromm home 0 2] 32 3 3 b 100G
sghool

5 | Secunty  problem  of I 19 45  §i I 10
male chld

6 Repeated finlures 20 13 35 T 5 104)

7 | Teachers™ harsh 23 F} i3 9 5 L L]
Behaviour

B | Child not willing L 25 12 13 5 160

1 | Excessive liome work 24 29 34 B 5 10t

10 | Non-avaikability of | M 17 41 12 [ 10
drinking water

11 | Nop-availabality of | 23 20 36 ¥ 1] 100
students toilers

12 | Non-availability of 2 5 I8 8 7 100
Electricity

11 | Lack of poid teachers 29 iz 27 i ] {40
DyiTiculi syllabus 22 iz 32 3 ] 160

15 | Physical punishment' | 20 21 1 L 6 100
Soza

16 | Because of marmage of 13 29 £l 16 (] 10

I boy wirl
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I 15 evident from the above hble-14 that T8% teachers ook lack of imterest of
parents as important reason of leaving the school. 72% teachers considered large fomily
stee s an anportant reason for students o deave the school, £1% wachers had the
opmion that expensive education was an important reason for children w0 leave the
selwonl Stnlurly. Tor $00% teachers, it was unwillineness ol children,

Many other reasons of school Raving imcluded long disanee af school,
temchier's hushness, secoanty problems. difficule sylinbus, marrisye of boysignl.
nopavaitohelicy of donkme water and jotlets e
4.14 Parcital reasons for sending children to schoals

Tuble-15

Reasons given by parents [or sending boys to school

B |1I Reasons Very | Imp. | Less | Don't | Mo Percen-
Mo | T, Imp.  know FESpanse lxge
I | Son has to support | 51 7 ¥l 2 13 100
the family
2 S has 1w lwlp | 32 k1 6 3 ] 10
paremts ancially |

o e e
A Iy sectre  the | 74 17 | | 7 b
| future of sin | _ I
4 Educanon 72 19 | 1 T LK)
| develops
| awareness among
| s

The datm given m tables |3 mentions thay 314 parents seot therr boys 1o schood
1o secure {iture ol son because educabion creates awareness amony boys, 8% parents
lopredd 10 be Fmaneed o the old age, whereas T8%, prrents serd their soms i the haps
that they will suppon thewr fannly.



Tahle-16

Rensons offered by parents for sending girls to sehool

T8 | Reasoms | Very | Imp. | Less | Don't o Percen-

.| 1 E— imp. | lmp. | ksow | redpoese | tage

I Educated vl proves o i i 21 4 | 1 B | 1 A]
i b a gl miother 1 H | . e
2 | Educutng  the gul | 6fF |23 |4 Il 3 | O
! means  edicatine e |

| whole family : _ L

|3 Lducation develops | 6] 26 4 ’ 1 K t 1060
| amardness amnng suls | . i |

4 | To seoure the funire of | 40 24 G ‘ 2 - ‘ 100
L | slanghrers l , |

{1 s ohsetved from the 1able-16, that R parents were of the view that educuted
wrls proved to be good mothers wheress 887 parents spd thar edieating a girl meuns

edueating

anwlreness wmong vitls and §4% parems semt the wirks

e whole faly: 87 parents had (e opinon that cducation devilips
b school 1 the degine o seeune

Tl
515 Measures 1o be taken by govermment of Pakistun for muking husiv
education aceessible 1o all school age children
Tuble-17
Fi- Measures for | Very ‘ Isp | Less 1| N ﬂrrnﬁ_mgu
| No making hasic | Frp lp  don’t response |
| eduvition Lo
| uccessible | i |
‘ I [ Cpennge o new | A2 | 39 ] b 4 10
schonls  near  the . L
| clustor ol bomes { _
2 | lmprovement m| 46 | 3 | 6 £ 4 wo |
| exwshing schools i |
| 2 Comstucnon af | S1 |'M B 1 | i | 1
' mwre class roopm in
| | over-crowded | .
schonls _ 1
TT | Proviswn of basic | 46 | 34 | 1] 3 b 10
| physieal taealities I | i
s [ To provide | 38 | 42 | 11 5 | 4 ‘ 1 ‘
' ihcentives far l |
I | teachers [ |
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6 | Uniform comiculum | 39 [ 26 [ 20 | 9 o 100" .
for  public and
private schools
To provide free and | 46 | 37 ] 4
| compulsory |
education
R | To prosade | 39 | 36 | IS | S 5 100
incentivis for
students
9 | To appoint female | 27 | 40 | 16 I 6 o0
stafl in schools
1IN | To make schools | 35 41 12 s 7 100
| more skill- onented
IV To make school| 27 | 45 [ 11 | 9 | 7 100
| | more need- onented | ' | |

|

4 1og

Data i table-17 shows suggestions given hy the teachers for improvement in
existing schools and providing the access of schooling. 5% suggested for construction
of additional class rooms; 83% favored for providing free & compulsory education:
A1 teachers suggested for opening of new schools; 67% voted for appointment of
female teachers m school, §0% responses were in favor of providing physical facilities
and the same number favored o provide meentives to tepchers.

Further suggestions were the provision of uniform cusriculs for private and
government schools: and provision of incentives 1o students.
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Chapter 5

FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

finiclings:
I

Sad

As. 2 result of daa collecuon and data analysis. followms were the major

In all the eight districts of sample, 4% children aad secess lo schooling
whereas 16% children were out of school and hod not access to school facility
at primuiry level. Owverall 87% boys and 80% girls had access 1o primary
schools, In the region wise perspective the highest percentage of 37% children
n Mupur Khas were found out of school followed by Nerowal (22%), Kohat
{19%,) Ziarat 1 7% ond Jehlum (16%). As far as equity (equal chances of
enrolling boys and gitls in schools) was concerned. 1t was found that: there are
some districts where more boys had been enrolled in schools as compared 10
irls, i.e. Hyderabad, Mirpur Khas, Kohat, Jehlum, Narowal, and Ziarat. Dita
reveals that, in Ziarat 87% boys and 78% pirls had been enrolled in school.
Mirpur Khas 70% boys had been enrolled as compared to 57% girls. 94% boys
and only 72% girls in Kohat had béen enrolled in schools. Jehlum had 91%
boys and 72% girls in schools.

There were many reasons for not enrolling ¢hildeen in the schools. Some of the
MAIN TEasons were:
for 74% parents chilidren were not imtereited in gettimg education;
- for 7395, Education was 100 expensive
for 70%, Long distance from home 1o school was hindrance
for 69%, respondents childien provide help at home;
fiot 67%, earming for family
for 66%, parents it was non-avoilability of school:

- 64% respondents, there were not opporuninies for further education
and harsh behavior of the ieachers was n reason of not enrolhing
children in schools.

- 61% parent thought that, teachers’ absentectsm and child sickness
were hindrance for not enrolling children in schools,

Repsons offered by the teachers for not enrolling children in the schools
mcluded as;

L For 72% teachers, non-availability of schoosls was an important factor
for not enrolling children in the schools.
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i, According 1o 68% teachers. the childeen hod 10 help thew parents and
had no further opportmity to obtam education and so could not be
emrolled m the schools.

i, Other magor hindmnces for not enralling the children i schonl wene:
tencher’s discounaging behavior wnd distanee of school o home,
non-availubility of pliysical facihities and security problems of chuldien
el

Dot abonl distiusee Trom home o sehool: It was foand thar 95% public and
oL private sdents hud o eavel 1-3 km daily o reach thewr sehools 1 was
noted that 3% public andl 3% prvate studemts mvelled daldy more than -0
Km for they s hools

Magooty of children walked 1o school,

It was fowid that 89 parents Kad to spend Re. S00% per month in the public
schoals = ompared 1o 8195 in private school. On the contrary 10%, parents af
private students and 3% ol government schools had o spemd more than
R 2000 = per month for their children on traveling to schools.

O the average co-educational mstimton and girds schools had more physical
facthties than bovs w both mwal and wban weas Moreaver, uihan airly
schools had more plivsical facilities than tural gils schools, Tt was found th
94 pirks schools lmd drinking water a8 conparsd 10 88% hoys schaoly
wrhan srei. Whereas £8%5 girls and boys schools in urban area had clectnicity.
It was interesting 1o note that 1009 jrirks achools had boundary wall and Main
wate whereas 100% hays schools had man gate only in urban anch.

As fiir s rurol aren was coticerned. Uhe data indicates that 83% wrls schools
hud donking worter and 677 hud 2kecwicity wheress 6990 boys:schools-had
satnee Gacilities in rural arew ST gids sehools lud boundary wall as compared
10 837 hiovs schools m poral aren. Tt was micrested w pot that 92% girls schoo
shiad 1mmin pate a5 compares to £5% boys schools in rwal area,

As [ar as teachers academic and professional qualification was concerad, it
was lound that 13% male lcachers were matriculate w usban boys schanle as
coimpared 0 13% femmle wachers in girls schools. 16% female and 7% male
teuchers were found with imtermediate level education in bovs and pirls
sehwools. 529% female teachers had graduation s jompared 10 44% male
teachers It was noted that 33% male teachers and 19%: female teachers were
master degree holdérs in urban area.

Onlv 30%; femnle teachers and 24% male wachers were matriculate i rural
area 29% male and 1% female teachers were mtermediate, and 45% female
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and 29% male tgachers had Bachelor degree. Similarly 8% male und 15
female teachers were found with master dopres.

Duma obout professional qualificanon reveals that in urban aréa 45% femmale
teachers and 4 1% male teachers had PTC certificate  38% msle weachers and
anly 28% female weachers had CT qualificanon.  19% male and 16% female
teachers had B.Ed degrees. On the conmaxry 27% male teachers mnd 33%,
temale eachers hud MEd degree in boys and gurls swhools respectively
Flowever, o roml area 6% male teachers hid PTC as compared 1o 9% fermle
teachers: 41% male and 21'% female teachers were C T, 18% male and 46
lemale wachers had B.Ed degree There were 35% male and 25% fenale
teschers in mural area master degree holders:

There were muny reasons of repeanng o class offered by parents
I B parents said that lack ol mndence at home was very nmportant
reasons for repeating a class,

il Fur 80%, parents, lack of students” interest was a reasan for repeating
a claks

ki, T parenis said it students” absanteeism and child sickness wepe
unportant reasons of repetition

v 720, parents thought that students” weakness in study was important
redson of repeating a ¢lass

v for 09% perents. difficult syllubus was an importast reason for
children o repent a class wnd

vi 08% parents considered less qualificd wochers as @ reason for ther
children to repeat a class

Wit 67% parenis thought 1eachers” abseateeism from school was an
important reason of repetition.

Teachers are the hest evaluators of students achievements, They described
their opunion sbout why students repeat a class. Their responses are reported
ns: '

L Accordmy 1o 83% teachers. sudents repeat o cluss due 10 lack of
gudance ot home.

" #{1% teachers considered child weakness ond lock of students” interest
i study as major reasons of repeating a class.

i1 73% teachers considered students absentecism an important reason
tor repeating a class.
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foe 6T%, non-agvailability of teachers:as major reason for repeatng
class and 60 teachers thought lack of qualified reachers

34" teachers Mought dufTicutt syllabus a5 a0 IMporani saws for

e Tt

Teachers also presented their views about <tudents’ absentegiam from the

sehwaols.

n

v

B2% lack of gudance o home was an imponant factor of swdenis™
ubsenieelsm

T3 teachers told parent’s discouraging amritide as a factar

70ty teachers thought thoy lack of student interest in studies apd
sickness of child were important reasons of studeprs” absenteeism

61 teachers considerad difficult syltabus and non-availability of
teachers as irnportant factor as a reason (or students” absenlecism

(% teachers considered that financial support @ family was un
imporant factor of shaentecism.

Schood leaving dunmg the year 15 alse o megoy probiem i educanon. Pareons
commenied such s

Vi

77 paronts thought lack of micrest of parents 45 4 nmin reason of
leaving school,

12% parents thonpht that expensive education ad a reasons of leaving
the sehovol.

7% of parents considered the repeated fulures in school were an
important fetor for children w leave the school.

08%: parents thoueht: helpimg &t home as o mporianl reason of
rehoal leaving for boys.

Similarly, 63% purcnis thought thot thepr fonualy swe was large and
also, lack of good teacher as mmportant reason of leaving the schoal,

(1% parents reported that sccurity problem was an important reason
of leaving the school.

Teachers also described reasons of leaving school during the academic
session. As far as boys are concemed. the following could be the reasons.

1

TH% teachers took fack of interest of parents as important rezson of
leaving the school
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iv.

72% teachers considered Inrge family size of children as bn important
reason for students o leave the school.

51% teachers had the opinion that expensive education was an
impurtant reasen for children to leave the school.

For 50% teachers, it was unwillingness of children which proved 1o
be an important reason of leaving the school

a7




CONCLUSIONS

3 On the basis of findings, following conclusions were drawn aboul access to
primiry schools: In all the eight districts included i the sample, 84% children had
access to primary schools and 16% had no school facility in year 2003-06. It was
fusther concluded that majority of small children had to travel 1-3km to reach their
school and majority of the ¢hildren walked to school. Majonity of boys and girls could
not be enrolled in'the schools because of:

Children (boys and girls) had to provide help at home,

h Schools were not available,
L3 Schoaols were at long distance from *he children’s residence
a. Children were not interested in studies,
o, Thete were no opportunities for further education.
g Teachers harsh behaviour.
h No physical fueilities.
b. Expensive educalion.
1. Children's sickness.
2, As lar as equity for bovs and girls was concerned, the conclusions drawn

were: The equity can be assessed by examining numbers of schools, qualified teachers
in both bovs and mirls schools and avalability of physical facilities. It was found that on
the average, vo-cducation instirstions of rural and urban areas had more physical
facilities as compared to boys and girls schools, Tt was alsa found that urban girls
schools had more physical facilities than mral schools.

) No guidance availuble at home.
b Owerall lack of mterest in studies

el Students” absenteeism
d) Children's sickness

e} Difficult syflabus

fi Less qualificd teachers
Bl Teachers absenteeism

hj) Physical punishment
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a)

k)

cl

Teachers' narmated different reasons of children’s absenteeism  These

included:

1)

iy
i)
iv)

¥l

Lack of guidance ut home

Lack of imerest of students in stadies
Difficult syllabus

Providing help at home
Mon-availability of qualified weachers.

Parents and teachers also discussed different reasons of school leaving such as:

1
il
iii.
iV
V.

YL

Vi

Lack of interest of parenis

Expensive education

Providing help at home

Teachers harsh behaviour and non-availability of teachers
Lack of interest in studies

Non-availsbility of physienl facilines cspecmlly 1oalets m
girls schools,

Large farmly size, and no security for girls

Om the contrary there were many reasons for sending children to schools such

as

Y]

1)

i)

vi)

Education might secure the fiture of the children
The children might help the family in general and
particularly, parents in old sge 10 particulsr

Education creaies general awareness and may secure thew
furre

Girls might prove better mouthers and bring up their children
in a bener way,




RECOMMENDATIONS

i

i)

i)

v)

v)

It was recommended that more primary schools may be established
for reducing distance from home to school for small children
particularly in rural areas. Moreover, max.mum physical facilines
may be provided.

It wus recommended that measures should be taken to reduce gender
disparity in district Hyderabad, Mupur Khas, Kohat, Jehlum,
MNarowal and Ziarat,

Syliabus may be revised and developed according to the mental level
and requirements of the students, so that they take interest in studies.

Tramed/qualified teachers may be appointed wherever needed. The
trawning should include the dealing with small children with decem
and encouraging behaviors.

It was also recommended tiat study needs to be undertaken regularly

on annual basis or after two years, so that policy measures can be
taken for providing educononal facilifies in the country.
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